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The National Association of State Boards of Accountancy (NASBA) presented its proposal for
accounting curricula at the 2005 Accounting Programs Leadership Group (APLG) and
Federation of Schools of Accountancy (FSA) joint annual seminar on Feb. 15. The proposal will
be recommended for adoption by the state boards of accountancy in each of the 54 jurisdictions.
The presentation focused on the new increased course requirements within the upper divi
sion business and accounting curriculum. The proposal calls for an increase in the required
credit hours in business, from 30 to 36, and in accounting, from 24 to 30. (For graduate level
courses, the proposed credit hours for business and accounting are 24 and 20 based on graduate
level courses being the equivalent of 1.5 credits of undergraduate.)
In addition, specific courses would be required. For example, the proposal calls for six
credit hours in ethics education—three within the business curriculum (Ethical Foundations and
Applications in Business) and three within the accounting curriculum (Ethical and Professional
Responsibilities as a CPA).
Six credit hours in communications and six credit hours in research and analysis are also
part of the NASBA proposal. Specifically, three credit hours in communications and three credit
hours in research and analysis are required as part of both the accounting curriculum and the
business curriculum. These subject matter requirements may be integrated into the accounting
and business curricula, however, evidence of coverage will be required. Stand-alone courses in
communications and in research and analysis may also be offered to meet the requirements.
Comments on the NASBA exposure draft can be sent via mail to NASBA Education
Committee, c/o NASBA, 150 Fourth Avenue North, Suite 700, Nashville, Tenn. 37219.

615/846-0149

kellies@nasba.org

www.nasba.org

A vote on the proposal is expected at the NASBA board of directors meeting on July 22.
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CPA Exam Update
Webcast

The AICPA provided a free, interac
tive Webcast on Feb. 16 titled,
Candidates and Students: Strategies
for Taking the Uniform CPA Exam.
The Webcast featured a candidate
who recently passed the exam, an
accounting professor, and the AICPA’s direc
tor of exam strategy. The speakers offered tips
on how to prepare and successfully pass the
exam, reviewed the simulation portion of the
exam, and discussed ways to take control of
the examination process.
The speakers emphasized learning the
functionality of the software used on the
computer-based test—in particular the word
processing and spreadsheet applications—

before taking the exam. Becoming familiar
with researching the authoritative literature
before the exam is also advised.
In addition, viewing the exam tutorial
and taking the sample tests were iden
tified as keys to preparing for the
exam.
It was also suggested that candi
dates review the content specification
outline for each section for clarity on
the content and topics covered.
In terms of applying and registering, the
speakers advised students to apply early since
the process may take six to eight weeks for
first time applicants to be approved. In addi
tion, the speakers encouraged students to take
the CPA Candidate Outreach Survey:
www.cpa-exam.org

continued on page F2
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continuedfrom page F1—CPA Exam Update
The Webcast is posted at:
www.cpa-exani.org/cpa/webcast_Archived.htm

AICPA
to $15, and to an estimated $18 in 2008 and 2009. In addition, as of
Apr. 1, 2005, Prometric’s per hour seat charge will increase to $22
from the current rate of $17.

To view the Webcast, go to :
www.iian.ibeam.eom/events/aicp001/010101a_cf/index.jsp
Free Candidate Access to Authoritative Literature

Candidates who have been determined eligible to take the Uniform
CPA Examination (those who have received a Notice to Schedule)
qualify for a free six-month subscription to the AICPA’s
Authoritative Literature so they may prepare for the simulation por
tion of the examination. The subscriptions available to candidates
consist of (1) AICPA Professional Standards, and (2) FASB Current
Text and FASB Original Pronouncements. (Subscriptions do not
include access to the Tax Code.)
Exam Volume

In the third testing window, Oct. 1 through Nov. 30, 2004, 44,938
examination sections were delivered. During the first three quarters
of testing, approximately 77,000 candidates took more than 110,000
examination sections. It is estimated that approximately 150,000 test
sections will be completed within the first year of testing.
Passing Rates

The passing rates on the computer-based exam to date range from
41% to 45%. The highest passing rate, 45%, occurs on the Business
Environment & Concepts section while the lowest passing rate,
41%, occurs on the Regulation section. The passing rates for Audit
and Attestation and Financial Accounting & Reporting are 43% and
42%, respectively.
Exam Fees

As of Jan. 1, 2007, the AICPA “per section” fee will increase from
$45 to $65 and the NASBA per section fee will increase from $10

news Accountants
in Demand
update
According to a Wall
Street Journal article,
“Headhunters Are Hustling to Meet
Deluge of Demand for Accountants and
Auditors,” the impact of accounting and
corporate scandals and the requirements
of the Sarbanes-Oxley Act (SOX) of 2002
have created great demand for accoun
tants and internal auditors. According to
the article, CPAs are constantly fielding

CPA Volunteers Needed

The AICPA Examinations Team is seeking CPA volunteers to help
write and review Auditing simulations (case studies) as well as
Written Communication prompts for the Uniform CPA
Examination. Volunteers for the Auditing simulation assignments
are needed from the Minneapolis, Detroit, and San Diego areas and
volunteers for the Written Communication assignments are needed
from the Providence, Milwaukee, and Phoenix areas.
For more information:

www.cpa-exam.org

Call to Action Item: CPA Exam Candidate
Checklist
In our effort to encourage talented individuals to enter the
accounting profession and become CPAs, the AICPA is
researching new ways to help students and other CPA Exam
candidates become more aware and knowledgeable about
scheduling to take the CPA Exam and becoming certified.
As a valued member of the academic community and
accounting profession, and an advisor to students, the AICPA is
requesting your suggestions as to how we might be able to
improve our efforts of encouraging accounting students to sit
for the CPA Exam and become CPAs.
Please forward your comments and suggestions, as well as
any information and material you would like to share, to Kate
Wimsatt, Academic & Career Development Coordinator.
kwimsatt@aicpa.org

calls from headhunters who offer them
more money to work somewhere else.
According to Bob Green, branch man
ager of the Denver office of Ajilon Finance,
the highest demand is for people with pub
lic accounting experience at the Big Four
firms—PricewaterhouseCoopers, Ernst &
Young, KPMG and Deloitte—or large
regional firms. In addition, employers pre
fer to hire those individuals who have a
master’s degree in accounting from well
ranked schools and those who have passed
the CPA exam.
The requirements of SOX have also

created a secondary demand for accoun
tants. Large corporations are changing
firms, either because they felt their previous
firm was too risky or because the corpora
tion wanted a change, and smaller compa
nies are changing accountants and auditors
to meet the demands of SOX. The impact is
additional clients—and a need for accoun
tants—for regional firms such as Grant
Thornton in Chicago, who added 1,000 new
clients in 2004.
In addition, because SOX forbids
accounting firms that audit public compacontinued on page F3
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continued from page F2—Accountants in Demand
nies from performing additional services,
risen dramatically. In fact, according to the
like consulting, bookkeeping and appraisals
Job Outlook 2005 survey, conducted by the
or valuation services, corporations are
National Association of Colleges and
assigning these tasks to other firms, which,
Employers (www.naceweb.org), accounting
is now the number one major on college
in turn, must also increase their staff.
Salaries for accounting professionals
campuses. Academicians say the numerous
are also increasing with the demand.
corporate accounting scandals over the last
According to the 2005 Salary Guide—
few years have piqued the interest of
compiled by Robert Half International in
today’s students.
Menlo Park, Calif.—salaries for auditors,
According to the AICPA’s The Supply
internal auditors, tax professionals and
of Accounting Graduates and the Demand
management consultants are all increas for Public Accounting Recruits Report, total
ing—as much as 16% for internal auditors
accounting enrollments for the three-year
and 12% for auditors. Individuals with pro
period 2000-2003 are up 17% and in 2003
fessional certifications, such as the CPA,
there was an increase in the number of new
CIA (certified internal auditor) and CMA
accounting Bachelor’s hired (5%) and an
(certified management accountant), can
increase in Master’s hired (8%), compared
command an extra 10% in income.
to 2002.
The impact of the accounting and cor
George Victor, a director at Holtz,
porate scandals and the requirements of
Rubenstein, Reminick, a New York CPA
firm, states that “Enron, WorldCom and
SOX can also be seen on college campuses
other accounting scandals have added an
where enrollment in accounting classes has

Using the ECA Web Site
The AICPA provides this free resource, the Educational
Competency Assessment (ECA) Web site, to help educators inte
grate into courses and across the curriculum the skills-based
competencies needed by entry-level accounting professionals as
defined in the Core Competency Framework. In addition to pro
viding the Core Competency Framework and related information
about assessing student performance, a primary feature of the
ECA site is the “Organizers”—electronic tools that can be used
to document assessment activities.
The site provides two organizers—one for assessing student
performance and one for evaluating coverage of competencies
across the accounting program. The value of the organizers can
be seen as they relate to the accreditation process.
In terms of accreditation, the Organizers specifically address
the Assurance of Learning Standards within Section 2,
“Standards for Business Accreditation.” In particular, Assurance
of Learning Standard #15 states, “The school uses well docu
mented, systematic processes to develop, monitor, evaluate and
revise the substance and delivery of the curricula and degree pro
grams and to assess the impact of the curricula on learning.” (It is
important to note that the assurance of learning standard and cur
riculum management process address the “learning experience,”
which includes both knowledge areas and skill areas. The Core
Competency Framework and the Organizers of the ECA site
focus on skill assessment.)
For example, the Assessing Student Performance (ASP)
Organizer allows educators to record activities that are aimed at
assessing students’ performance relative to a skill and then to
generate reports. In fact, the ASP Organizer mirrors the four
steps that are identified with the assessment process: recording
activities, documenting results from the activities, drawing a con

aura of interest to our profession. We’re not
just bean counters any more. Our profes
sion looks sexier now.”
According to Dan Gizoly, chairman of
the department of accounting at
Pennsylvania State’s Smeal College of
Business in University Park, accounting
majors at his school have doubled in the
past three years. Gizoly states, “The bad
publicity about accounting shenanigans
brought to the surface the critical role of
this profession in capital markets.”
Moreover, Penn State, like other
schools, is adding more accounting courses
to its curriculum and is inserting more dis
cussion of corporate governance into exist
ing courses. In fact, the accounting depart
ment introduced a college-wide course on
financial statement literacy—because “no
one should be mislead by them again,” says
Dr. Gizoly.

clusion as to students’ performance based on the results, and pro
viding planning points or recommendations for improvement.
Each of the four steps provide areas where pertinent information
can be input or “copied and pasted,” as well as “help” buttons
that link to the ECA Library where more detailed information,
guidance and examples on assessment are provided.
The ASP Organizer is structured so that competencies are
assessed on a “per competency per course” basis. However,
because an activity can be used to assess more than one compe
tency and can potentially be used in more than one course, the
ASP Organizer includes a “Copy Activity” function so that if an
activity applies to more than one competency or course, the
activity can be easily copied and only the course or competency
information, or both, would need to be changed.
All activities on the ECA site are saved in the Organizer
function, however, all of the information is proprietary—no other
user can gain access unless the user provides his or her login
name and password. To allow educators to share activities on a
voluntary basis, the ECA site also includes an Inbox whereby
users can email activities to other users—if they have their login
name—within the ECA Web site.
All information input into an ASP Organizer can be reported
using the Reporting tool. The Reporting tool allows educators to
determine the type of report generated. For example, in addition
to the activity name, each ASP Organizer requires the following
information when an activity is recorded: course, competency,
education strategy, activity type and date. Therefore, an ASP
Report can be generated according course or courses, compe
tency or competencies, education strategies, activity types and
dates—in any order.
The second organizer is the Evaluate Competency Coverage
(ECC) Organizer which can be accessed separately from the ASP
continued on page F4
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continued from page F3—ECA Web Site
Organizer or at the end of the ASP Organizer, following step four
of the assessment process. The purpose of the ECC Organizer is
to document the degree to which a particular competency in a
course has been covered and emphasized. Once the process of
evaluating the coverage of competencies addressed in each
course is complete, an ECC Organizer can be created to evaluate
the entire accounting program.
In addition to the Organizers and Reporting tools, the ECA
site contains a Library that includes the Core Competency
Framework and Education Strategies Database, which provides
information and suggestions regarding the strategies that may be

AICPA’s Core
Competency
Framework
The Core Competency Framework is an
online resource that educators can utilize
to develop or reform curricula to support
the development of a set of competencies
aimed at helping students acquire the
knowledge and develop the talents that
will lead them to personal success in the
accounting profession.
The Framework focuses on skills and
is not structured around traditional subject
or content areas or accounting services. A
skills-based curriculum versus a knowl
edge-based curriculum is advocated
because the body of knowledge and the
accounting profession are changing so
rapidly. Although knowledge require
ments will change with time, the core set
of competencies identified by the
Framework will have long-term value and
will support a variety of career opportuni
ties for the future CPA.
The Framework is intended to be
flexible to varying school environments
and missions, and categorizes the compe
tencies as functional, personal or broad
business perspective.
Functional competencies are techni
cal competencies—those most closely
aligned with the value contributed by
accounting professionals—and include
the following skills: decision-modeling,
technology, measurement, reporting,
research, and risk analysis.
Personal competencies are individual
attributes and values and include the fol
lowing: communication, interaction, lead
ership, technology, problem-solving and
decision-making, professional demeanor,
and project management.

(AICPA)
effective in helping students develop a particular competency.
There is also an extensive amount of information that provides
guidance and examples for assessing student performance rela
tive to the competencies and for evaluating courses and account
ing programs in terms of the degree to which the competencies
are covered. All of the information—the Core Competency
Framework, Education Strategies, guidance for assessing student
performance and evaluating coverage of the competencies—is
located in the easy-to-navigate “Library” section of the ECA site.
www.aicpa-eca.org

Broad business perspective competen
cies relate to understanding internal and
external business contexts and include the
following skills and perspectives: industry
and sector perspective, international and
global perspective, technology, marketing
and client focus, resource management
and strategic and critical thinking.
Each of the 20 competencies or skills
is further defined by levels, and a descrip
tion of each level is provided on the ECA
Web site within the Core Competency
Framework section of the ECA Library. In
general, for each competency, level 1
refers to the ability to “identify,” level 2
refers to the ability to “explore,” level 3
refers to the ability to “prioritize” and
level 4 the ability to “integrate.” The
Framework further provides definitions
and descriptions that are specific to each
competency.
For instance, for the functional com
petency “measurement,” the level 1 skill,
identification, is defined as, “identifies
what needs to be measured, appropriately
applies a given measurement method and
describes uncertainties about data and how
items should be measured.” The level 2
skill, explore, is defined as the ability to
“describe the pros and cons of alternative
methods of measurement, and describe the
implication of ambiguities when estimates
are used.” “Presenting measurement
results objectively using applicable stan
dards of disclosure or reporting, and deter
mining an appropriate, relevant and reli
able measure” describes the level 3 skill,
prioritize, while the level 4 skill, integrate,
is defined as the ability to “recognize
changing circumstances and reconsider
measurement methods and estimates.”
In addition to providing detailed
descriptions for each level of each compe
tency, the ECA Web site provides

“Education Strategies” that serve as guid
ance for the suggested teaching methods
to address a particular competency.
The ECA site is a free resource,
accessible through the Educator’s page:
www.aicpa.org

www.aicpa-eca.org
For further information, contact Joe
Bittner:

212/596-6282
jbittner@aicpa.org

Write CPA Letter Articles,
Receive CPE Credit
The CPA Letter Education supplement
encourages readers to share informa
tion and experiences through bylined
articles on subjects of interest to your
fellow educators. Moreover, if the
topic fits our editorial calendar and
your article is featured, you may
claim continuing professional educa
tion credits for the time you spent
preparing the article (in accordance
with the Joint AICPA/NASBA
Statement on Standards for
Continuing Professional Education,
revised as of Jan. 1, 2002). The first
step is to submit article topic ideas for
approval to:

jbittner@aicpa.org

